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series* ) (JH) / ' " * \ * 



"'V 



\ 



\ 




«««««« ^^^^^^c^^c'^^^^^^^^^^^tt***********^*^******* ****** = 

* - Beproductions supplied by.BD'^s ar^ the ^est that can be eade . * 

* fro^ the ^origina3\ docoMerit. , . * *, 

^^^^^^^^^^^^^^ :4c^^^^^«^^^^^^««««4c********t****************r ************* 



ERIC 



.Common Core Curriculum ■ ^ 
.for Vocational Educati-on ~ 



C^5 ,, 

ASSESSING THE NEEDS OF' THE 
DIS/^DVAN-TAQED STUDENT ' 



A. 



Module Writer; Lloyd Dowler^ M, A, 



Category C: , 
VOCATIONAL STUDENTS 



Protect Director ' 
Gwen Cooke^ Ph,D. 

Assistant- Project Direigbr 
, Maurine Vonder Griend^ M.S, 



1978 



2 



/ ■ 



f«ATf^»4ALfNSTfTUTi 

'His DCc<j«eNj MA» eecN ftCf^Ro- 
I ouceo exACjtv as R£<;efv£D from 

/ THE feRS0NORO»GAft(»ZATlONOftlGlN. 
ATfNGif POINTS OF VrCWOfl OPtfNiON* 

^ iTAiED 00 NOT *^6ces*ARitv ftcpae. 

— T^SCNt 0FF»C*AL ^^AllONAL mSTiTUf EOF 
eogCAIiON POS*TJON Oft POL*CV * 



aboijt'this j^dOlae curbiculum' 

This mpdiile is one of ,a' series of 3^ modiiles intended for use in,- the prp- 
fessicoal preparation of yQ^ational educators in the vocational educfittion 
service' areeis of agrictiLtural, business, home ec<jaontics, and industrial ' 
education, The curriculum -can be e^dapted to varibus styles of instruction 
'aad to various entry-levels of students^ 

It is recommetide^ that an instructor planning to use ^hese modules ''reviev 
eacli category to determine if arty modification is needed in the objectives 
and suggested activities so that they conform with local institutional* 
poli<:ies and/or vocational education programs* It is also suggested that 
rescjirces , and activities be ii^tified for the specific' entry;-level of 
the student to be served. - ^ ' ". 

' ' ' ' • ' 

The activities listed are suggested. ^ The use of any other activity or 
reading reference vhich the ii is true tor believes vould help to accomplish 
the objectives of, that lesson is encouraged^* The. choice of theVteacher 
to use the entire modiUe, eit ier through group reports, or -indivi'iiualized 
assignment, vill be related tD individual st;3dent fcon^petency requirements* 

Since many modules' strongly Recommend the u^ of local administyr^tive 
personnel and community rsourfces, it is suggested that all site visita- * 
'.tions and requests f6r assistance in the community Be * coordinated by or 
cleared through the instructor- The instaructor may vish to distribute 



these tasks among the studer 
report system being used to 



group and across the community with tl^e class 
disseminate the information gathered. 



and vith student^ seeking t! 
omica, Some modules yere 
others as part of total cl 



These, modules haye been fieid tested in varibus settings. TBieyhave- 
been lised vith students vorlp.ng t5jvard a'bachelor*s -or master's degree 

e designated subjects credential in Calif- 
ested through student independent 5tu<3ty, 
s assignment, and still <^ers as an alter- 
nate actiT^ty, , Workshop participants examined the mterials in terms of 
content, .activities, and resources, The adaptability of this 'Curriculum 
i& one of it^ sjtrengths, / - ^ . 

The materials could not hive been con^pleted without the participa^J^on jand 
contribution of many individuals- Chief ainong these persons vere' the 
module writers , workshop 'participants , field-test instructor, and students'* 
Conference presentors and evaluators also contributed to this project, 
I Proce'feding?^ pf the workshop are available upon request. 

If we can^provide you with information or help in using this curriculum, 
ple'ase feel 'free to\ contact us- ^ ' ' " - • 
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^ ^ASSESSINQ tKB !?5EDS OF THE PISADVAKTAGED STUUEm 



Upon satisfactoty* coirxletloa of-this mcd^ole, the stTldent preparing to 
cecoine a teacher of vocati'onal^ educatioa-!;Sul?J^cts viil'te able to: 

- ■. ■ 

(1) Identify ."'ttcse students in ^aii>- given high school that niay 
' * "be classiffed jbs disdltrant^ged- " 

(2) Oi^ganize, impleEiant, and evaluate^a prcgran to ce^l: their 
* ne^ds * " * ' ■ ' . ' 



. _ . Mojiule Overvlev ' 

^According to^h^ Cali^fomia Five-Year State ,Plan ftpr Vocational Education : 

■ ' ***A* disadvantaged, person, is a person vith; {1), an academic or 
economic handicarr whose Educational neglect nay te the result of 
pqverljy^, deliisqiiency, incaxceration, race, sex discrimination^' or 
isolation produce!! Vy- linguistic., cultural"* or agar Was, and 
(2) who requiireS ' special services, assistance^ pr ^rografiis to 
enal?le h?m or her to enter into, progress within, ^;r, successfully 
coisplete a ^-roca^Wronal education program* ■ ^ ^ " 

' Academic disadv^antage for purposes, of this definition meafes thiz 
- a -^^Tfioii (i) lacks mathematical ^ills, (2) lacks reading and 
-writing skills, "or (3) performs helov grade level, as documented 
■*"by doortng in ,the, first quartile of a standardized achievement 
i.oi^ competency;^ tpst apprpved hy the State Depai^ment of Education 
^d ^ijormed for '^he^ ^^jprqpriate grade or 'age'level- 

'*^^cc>nomic disadvantage for.ptirposes of this definition mesois 
,..ti) that the ^student*? family income is at or helov the national 
' ^poverty: l&v&Xy (2") that the student's parents or guardians are ^ 
'.^Ciemployed oth^r.tfian by their own choice or the recipient 

of public ^assi'st^ace-, or (3) that the .student is institutional- 
. ized Or under coun"^ or state guardianship***^ * * ^ 



23ie* lessons in this module will also hel^ the person preparing t^o become 
a vocational teacher gain the necessary, understandings about sources of 
funds available at" the local > state > and federal level to .provide im- 
proved instructional prO'grains for the disadvantaged* ^ 

^is module has been divided" into ibur lessons-/ 

(l) I^dentifi cation of the Disadvantaged Student 

't*2l Inrplementing the Program for Disadvantaged - 

■ " I 

(3) llse of Federal -and St^^te Funds 

(U) .Program Sevf ev ^and Evaluation , . _ , 



1 



1 



Resource Materials for Coim>leting the Activities in this J^todule 
^ ' ^ : ^ — ^ 

Matters, Ch&rles H, * "SeJ:yicing the Handicapped and Disadvantaged 
in Special Programs," American Vocational Journal . February,- 

* 

J-fcDonough, Frances S, Implications for Curi*iculum of Vocational ' 
Education for Disadvantaged Youth . Directors on Occupational 
Analysis. December 6, 196Q-March 31> 1970. Department of Voca-* 
tional Educati£in, C^orado State IfoivSrsity, Fort Collins, Colorado. 

Phipps, Lloyd J. -5: Hollie Thomas, ,and David -Villianis. Development 
of. Human Resources Through a Vocationally Oriented Education 
Program for Disadvantaged .Families in Depressed Bural Arfeas . i 
Final Reuort USOS Project No. 5r0125, Vocational and Technical 
Education Department, Uhiversity of Illinois , ^Urbana, Illinois, 
1970. \ ^ % ' , ^ 

> ' 

Riipps, Lloy^'j. Handbook qn Agricultural Education in Public 4 
Schools.* Dar/rLlle, iriir.oisi Interstate Printers and Publishers. * 
(3rd ed.), 19"'2. - " ' ' 

Sayette, Robert, and George A. Wistreich. "A Master Plan to Break 
the Barriers for Disadvantaged Youth."' American' Vocational Journal . 
September, 197fi. 

Schmitt, Henry S. and Ralph J. Voodin- "Strate^es for Preparing 
Teachers to Reach and Teach the Disadvantaged.'' Aiaerigan Vocational 
Journal. November, 1970. ' ^ 



^ ^ ^ — : 

State 'Of California. The Call'fqniia Flve^Year State Plan for Vo- 
cational Education: A Plannip;? Process . Sacramento: State 
Department of Education. 1977. ^ ^ - 

Towne, Douglas C. and Sidney Wallace. Vocational Instructional 
l^terlals for Students With Special Heeds . Northwest Regional 
Laboratoiy, 700 Lindsay Euiluing, 710 S. V.j^econd Avenue, Portland, 
Oregon 97201*. August, 1972, 

\ ' 
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ASSESSING THE MEEDS OF THE DISADVAMTAGED STUDENT 



Lesson One; Identification of the Disadvantaged Student 



Objective 



Upon the satisfactory conrploAion 6f the activities* in this lesson, the 
student preparing to ie<:ome a vocational teachei: of vocational education 
^vill be able^to i<fentify disadvantaged students* 



/ 



Overview A ^ 

Identifying persons with special needs is not always easy* Although some 
persons with dire special needs are (juite noticeable,, others are relatively 
invisible. 

For the purpose of vocational education, the State Plan sets some guide- ' 
lines for identifying these students* This lesson suggests working with 
local school administrators an& counselors as a means of gaining soice 
understanding of the problem. 



Suggested Activities . ' , - ■ 

(1) Visit the administrative office of a local^ school district and identify 
all of the procedures used in identifying the disadvantaged in vocational 
programs * 

' ' •\ 

(2) Visit a director in ^a. continviation school to determine (e^) iSbat 
percent of the enrollment is classified as disadvantaged, ani^4^^ list 
the pejTcentage classifi^^ as disadvantaged. that has be'en placed in the 
school due to inability to read, spell, write, and perform mathematics ■ 
properly* . - '^'^ 

(3) Interview a school administrator to find out the state requirement 
regarding the identification of disadvantaged students, problems in 
meeting state/federal regulations and possible solutions to the problem* 

■. ' ♦ 

(^) Interview the busine^ manager or vocational director of a local school 

district to find out how funds for the disadvantaged are being utilized* 
r 

(5) Discuss with school counselors the methods used to identify disad** 

vantaged youth and what use is made of this knowledge* 



DEVELOPING EFFECTIVE "SmiEin; LEABEESHIP 
VOCATIONAL EDUCATION PRodRAI.© 



'Lesson One; Classifying Ajfproaches to the Stucty of 
Leadership 



Objective 



Upon the satisfactory conrpletion of -this lesson, the situdent preparing 
to become "a teacher of vocational subjects will be able to classify approaches 
to the $tMdy of leadership. '-^ 



Overview 

For inany years, the rtost corron approach to the study of leadership \t^s a 
concentration on leadership traits per se . ^^Inherentj person£tl q.ualities — 
such as intelligence, physical appearance, and charisn:a-rwere felt to be 
tra?1;s possessed by those who were potential leaders* It was felt that only 
those who W«re ider:tifi3d as ^a^/ing these leadership traits should be 
trained as leaders, Their leadership traits '»7ere felt to be transferable^ 
from on^ situation to another. Howe^/er, research has shown that no one 
personal trait or, set of traits can be iCsed to. distinguish leaders from 
nonleaders- Thus, the trait approach to the study of leadership has given - 
way to the situational approach, ^ 

Leadership is currently thought of as a dynamic process, varying from 
situation to ^tuation with changes in leaders and followers* The focus 
in,, the situational appx^ciT'-eo leadership is on observed behavior rathe!r 
than on an inborn poteotiel for leadership. Thus, it is Ijeli&ed that 
leaders er^erge vith th^ ^diotates* of the situation- Jt is furtB^j^believed 
that most people can increase their effectiveness in le^ership roies 
through education, training, and development, adapting the jr^ost appropriate 
leadershij) behavior, to given situational-^'' . - 



Suggested Activities 

(l) For all lessons irf this module, find a youth group in the community 
that you can work with as an assistant or .^ide* Mkke a plan for ob- 
serving and working with one ,or two -youths to develop leadership* 
' Discuss your plans with your instructor and youth group advisor. 



(2) 



As the progress 'check following Lesson Four, submit a paper detailing' 
youBrf observations and. your feelings about youth activities in and out 

of rrlA^iftrrtntii situations^' ' - ^ ' 



of classroom situations* 



Suggested Resources ^ ^ 

Phipps, Lloyd J,^ Hollie T^ioma^, and David Williams* DevelopmeDt ' 
of Human Bfesources through a Vocationally Oriehted Program for ^ 
Disadvantaged Families in Depressed Rural Areas * Final Report 
USOE Project No* 5-0125, Vocational and Technical* Education 
Department, University of Illinois, Urhana, 1970. 

State' of California, The -California Five- Year State, Plan for Vo- 
cational Education: A Planning Process * ^Sacramento; State De^ 
partment of Education* X9V - 

Townej Douglas C* and Sidney Wallace* Vocational instructional ^ 
Ijaterials for Students With Special Heeds * Jlorthwest Regional 
Laboratory, 700 Lindsay Building, 710 S* Second Avenue, Portland 
.Oregon 9720*** August, 1972* 

/ U* 5* Department of Health, Education, and Welfare Office of' 
Education * Organization and Operation of a Local Program of 
Vocational Education, 196^ ^ ~ 



Upon successful completion of aligned 
'activities, proceed to Lesson 2* . 



' ASSES5IHG 'tHE^ NEEDS OF THE DISADVAJWi^GED STUDENT ' 



Lesson TVo: Imprementing the Program for Disadvantaged ' 



Objective * 

Upon the s^ 
^become a v< 
' ^or the disadvantaged 



Upon the satisfactoary completion of^this lesson, .the 'student preparing to v. 
■become a vocational teacher will be able to develop and implement a program 



Overvlev 

.The disadvantaged youth, -just, as any sttident, is likely to progresis in 
dir^8t> relation to*fche.kind of quality of instruction received. 

Successful teachers .use their intelligence and innovative ability to re- 
late the required course content to the needs of the student and ttte specific 
occupation for which h§ or 'she is ^eing trained. ^ ' ' 

In curriculum" adaptation, i% is importsflat^ :to tailor the content to the needs 
of the students, and allgw each one to progress from^his ov^ level and At 
his own rate throxigh both group and 'individualized ipstruction. . If certain 
individuals are incapable of reaching the total pro^^am ^goals , the vocational 
, teacher should provide concentrated instruction solha^ithese individuals .can 
reach an exit or ^ spin-off point in t}ie training where gjhey achieve ^mplcya- 
bility in some aspect, of a vocational area, *J*^ 

EducJatlonal progi;ams ,must have relevance for the Individual, for the occupa?^ 
tion, and for biisiness aJid industry* Flexibility in curViculum dev^opmerrt, 
in instructicyi, and in approach to the/ disadvantaged is lAe **na2ae of 1;he 
game*'* For success with the dlsadvanliaged, the curriculu?i must bfe person- 
orieiped as well as job-oriente4. Successful training" of the disadvantaged ^ 
is dependent upon the tise of relevant, individualized, and innovative approaches 
and concepts. There miist .be *an -acceptance of this indlvidHial for who he/she is , 
recognition of what he/she has to offer, and acceptance of 'the educational^ 
leVtel at which he/she enters the program.' The insjruptor 'builds on these,, 
facets to develop an employable individual and a useful citizen* / 



Suggested Activities ' , ; ■ 

(a) Read and summarize three articles dealing with prograjft^ ^or.the voca- 
tionally disadvantaged student* ^ * * 

(2) Explain what is mtfant by "the changing role of vocational ed^ation*" 



(3), Develop a topical outline for a one-semester course 6t s'^tu(ay in the 
Ti^ocational areap^T 'j;^iar ?hoice for a group of junior or senior stu*- 
dents qlassiified as disadvantaged* ^dicate in what ways your, course 
^*"outline specifically meets tlze needs of the disadvantag4'4, 

(U) Visit a tegiona^. office and .review dt least thr^fe district plans to 
determine ways in which the plan. meets the needs of disadvantaged 
student* in your vocati^jnal area, " ' ' ^ 

t 

(5) Tape ?ec<5rd an interview 'witli a' teacher who has conducted a successful 
. program" for the disadvantaged student. Analyse the tape and list the, 
critical points in, the program's success.. ■ - , , . 



Suggested I^esources ^ ' , 

,Phipps, Lloyd'J,, Hollie Thomas, an<3 David'Williains, Development " 
:- of Human Resources Through a Vocationally Oriented llducation 
* - Program for Disadvantaged Families in Depressed Rural Areas . 

Final Report USOE Project- IIo. 5*0125, Vocational and Technical ^ 
Education Department, University of Illinois, Urbana, Illinois, 
\ ■ 1970: ^ . . . ^ ■ 

^Phipps, Lloyd J* Handbook on Agricxlltural Education in Public 

Schools *, penville, Illinois: Interstate Printers and Publishers. 
(3rd ed.^) I 1972*^ ! ^ > ' ' - , - 

Sayette, Robert, and George A. Vistreich. Master Plan to Break 
^the Barriers for Disa(ivantaged Youth/' American Vocational Journal > 
SeDtember, 1972. ^ - - ■ ^ " 

Schmi-et, Henr/ E, and Ralph J. Voodin. , "Strategies^ ft^r Preparing - . 
Teachjars tcr Reach and Teach the Disadvantaged, ''^ AmericaiV Vocational 
Journal * ^ November, 1970. , ■ • " 



Upon successful completion of assigned 
-activities, 'proceed 'to.Lesson 3» ^ 




leader, ,pover*cod^s from the position he/she occupies; followers are 
■innately lasy^and unrelitole (Theory^ Teethe denocratdc leader* power ^ 
^ is granted, by the grcftip; xlollovers c'an be, self-directed if properly mo- 
tivated (Theory . ' " 

; , 

The^e are the two -extremes in styl^; there are many styles between the 
extremes/ Sometimes this continutan is extended beyond democratic leader ■ 
beharvior_to include a laissez-faire atmosphere'which permits the followers 
^to do whatever they want to do> ""However, this atmosphere *is generally 
^considered to reflect an absence of leadership* . ) 

Research findings indicate that leadersjiip styles vary fro& leadfe^ to 
'..l^der, with a different **niix^* of ^authoritarian and deilocratic styles 
among effective leaders in \'aricu^ situations acd with various follo^^ers, - 



^ug-gested Activi^tiei 



Cl) Read the follcying selecticn; / * ^ " 

FitfiQ, Stanley K. Insigh-ts Into Hufcan Behavior . (2nd ^d.). Bo^Lon: 
' V rrolbrock Press , 15T-,'- £97-eC2. • . 

iZ) Si* ^ Thinl: of your ;exp^iences with a school or comnnmity organisation 
* leader who^was fi^uthoritarian in leading that organization* Then^ 

thinl: of your experiences with a school or <?ommurLity orgarrization 
* leader who was democratize in leading^ that organisation* - ^ 

' * " , . . 

^ ' b* List t\TO advantages and two disadvantages of- the authoritarian " 
4 , ■ leade::ship style and t*ro advantages and. two' disadvantages of' the 
' democratic' leadership style* ^ ^ , ■ 

* ■ * , * ' ■ 

(3) a* List tva types of Rollovers who-would*prefer^the ai^thoriiarian 

^ leadership style* . / " ' " ' 

^. List tv^, types of fpllov^rs who would prefer the democratic leader* 
• ^-^hip style. ^ ' . , * 

ihX p>53erve leader^, in three differ^ent^situations and describe ;S^he styles 
■ " 'of ^leeyiershi^ Observed- _ " * , 



Su^^^egted Resources ' 



American InSji-^te fbr Research* ''Seminar 2s - Leadership Styled and 
Functions ^(ifUh€s Curricultam'Specialist in Voce^ti^^^^dnce^tion,^* y 
Modide for V ocAtion€d Education ^Curriculum SpecjiPist * Palo Alto: 
' American Ins'tltue for Research, 1976* 

"Fitch^ Stanley K* Insights Into Kumaii Bel^avior * (t 



Hblbrobk Press, 1971+7 



LOS ton: 




* 



ASSESgma THE NEEDS OF THE ^^SACVJUTTAGED SITUBEHT 



Lesson Thre6; Use of Federal and S^ate Funds 



^ Opjective . ' ^ ' " / 

Dn satisfac^iiory con^letion of the activities in tttis les4^* th$ sj^udent 
torepaafing to become a vocational' teacher will be able to (J) identify the 
jgpecial sources of ftmds that are ^ available for the dl^adfantaged and 
(2) e^splain the financial policies regarding the allocatio^^ of state and 
federal funds, for the disadvantaged*, 



•I 



Overview ' ^ * . ... % 

Federal funds forprograacs for the disadvantaged are identified specifibally 
as to, the percent to be allocated to each state* The California F^ve-Year 
Pl^n for Vocational Education* identifies the policy and procedures, for dis- 
tri]?utiag these funds to, local school districts^ * • , 



Suggested Activities 



1 ' 



(I) 



Explain the- provisions for^the disadvantaged , student in the Vocational 
.Education Act of 1976*. * . 

^(2) In Addition to efforts by the local educational agency to identify, 
recruit and enroll the disadvantaged persons, a^ defined, en5)h^is 
shall'^also b6 .given to the development of programs and services es- 
^ pecially designed to overcome such conditions as are prescribed for 

i;^* treatment^ Identify J^a ^rt*c^^s tha,t constitute' lo^cal expen^ure^ 
of jfunds' for the disStdvfen€"%ge^ according to The California Five-Yeax 
S-^ate Plan for Vocational Education* 



Suggested Besdurces 



State of California* The Cailif omla Flvy-Year Plan for Vocational 
^^^ ^Educatitfnr A Planning Process . Sacramento; State Department of 
"'Education, 1977* * ^ ^ \ 



Upon successful completion of assigned 
activities, proceed t6 Lesson \- 



ASSESSING THE NEEDS^ OF IKE DISJIEVM^AGED S^EHT 



Lesson Four! Progran'Reviev jand Evaluation 



Upon sati-sfactory conpletion of this lesson, the student will be able to 
'indicate in writing the "procedures for the review and evaluation of the 
program for the disadvantaged, ' " ^ * 

Qveirlew " ^ ^ 

Th^ general public should be kept informed of the achieveicents and progress 
' of prograjns for the disadvantaged. Evaluation of the program shoul'd in* 
Volve the cooperation of all par^ici^Jants — staff, students, parent;s, .euH 
■plojrees, guidance personnel, and related public agettcies. The State » 
DepartBent of Vocational Education maintains a staff ^ichisview^ all- 
vocational programs conducted by local educational a^encie^. The criteria 
used in reviewing a district vocational education system have been ^velope'd 
and updated. Vocational teachers working with the disadvantaged 5hpuld 
become |aiiiiliar with these criteria, ■ 

' SuggesteTTftctivities " ' ^ , " 

(1) Several methods and instruments can be used eithej^^or self-evaluation 
or lextemal evaluations. ^ list five methods that are consid^erfed useful 
in developing^" evaluation instrument, ^ 

(2) ■ Visit the' regional supervisor'? office for one of the vocational areas 
.of your choice and, conduct a 30-iBinute interview on the* evaluation 
te^iMhiq^ues used by that office ^hen reviewing or ev^uating vopational 

'^e^cation programs for the disadvantaged. Optional:' Tape interviews; 
play it for cla^s and discuss* ^ 4 

(3) . Obtain a copy of a written evaluation 0/ a program fbr the disadvantages! 

'conducted "by a state r^eyiew team/ Note how factual reports are written 
and filed, Deterpine tlie percentage of inqplementation or recommenda-^ 
tions for program revi&ion originating from- the site verification t^am. 
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Suggested Resources 

Vocational Education Section,. California Stated BeEartment of ^Vocational 
Education* Guide for HeVieving a Dis^'l^itst yogatipnal Education System * 
Part E . "bducational Accountability and Fai/b E-g j-^ Perfbrmance Eevie'w" ^ 
^ Educational Accountability Functions^ {recent eoition) 7"^*^ '* ^ 



jditi^ 



I 



Vpon completion of the assigned activities 
in this module, you should be ready, to take 
the Module Posttest* [See your instructor , 
fpr directiofl^ dnd' meastireinent criter^fei* 



ASSEg^IHG* THS SEEDS' OF THE'dISADVJGiTAGED SILENT 



JIODULE FRE/P0STTES5 



^Instructo r ^ ^ 



student: This pre/pastte?t Is designed to assess j;our knowledge of how 
' to assess th^' needs of the disadvantaged student- Since this 
- nwdixLe- is^'an; in^viduai^zed and competency-abased* learning ^de- 
vice, you i^lll ntikd to study only those lessons that are pre-- 
\ , sented on tTi^ba^xs of your' response' to this test* , , 



1. Vhat TTercsn-t of -the vo&^ional fu^ids ^located to California must he 
made^'availabie to school districts, for use in^vorking vith the dis^d- 
vantages according to th^ Ainendpients? ' < 



2* Identify five methods of recrldti^ient of '^disadvantaged perdbns\ t 



a. 



3. ■ What is tbe major' criterion for allocation of hmd.s for use- for the 
di 3 a<lve«it a0$ d? ' 



Pre/postt^ti ( ootttiriued) 
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h** To whom*kr^(^.ap4lications, for-^ands f<^r the disadyahtag^d prograjn sub- 
mitted and'^av should included in the proposal?'. 




ASSESSt>FG THE NEEDS OP THE DISADVJJBTAGED STUD^JT , 



in , • 



MODULE te/POSTTEST - ' * 



Instructor: Do not reproduce this page in students' b<jokle1i3* You ^ 
must retain it for grading^ and prescriptive purposes - 
Answers will vary with individuals* A preferred response 
laight l3e siiailar to the answer presented. J ^ 
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1* Percentage requirements* Federal fxands made available to California', 
(Ll) under Section 102 (a) cf the Act will conform to the following mini- 
vrxz usage;' _ . 

a. Vocatipnal education for dia&|^antaged peSrsods ; at least 15 per- 
cent of the total 'allctr:ent for any fiscal year or 25 -percent of 
the allotmeijt fpr any fiscal yjsar or^25 percent of the allotmept 
which is in excess 'of the, haae ailbtment, whichever is greater* 

b, post s^o^ary vocational education :' at least 15 percent of'the 
total allptment tot any'fiscal year or 25 percent of the aliot- 
ment which' is ifW'excess of the base allotment, whichever is 

' , greater. :\s 

,'2. Five methods of recruitment ajcje\ . ' , 
a. Se'arch and analysis of school records* 

b* Inventory of population statistics fiied with community agencies, 
c* Advertisenient of, v6cati5n£tl education offerings with community 



information systems, j 

d. Coordination with community action grou?>s. 

^ e\ Demonstration of innovative recruitment activities* 

3^ ^ Area/having higii concentration of youth unemployment or school drop- 
(L3) . outs. " ' ^ 

The application-will>e submitted t^-^he etate board staff* Irf'cluded 
i« the* application will be descriptions of the nature, purpose, and 
plan of the project along wi^th justification of the project* 



\ 
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MODytlES — COMMOH CORE CUERICULl 

J 

Category A: ^IntroductloD to Vocational Ei^iJbatloii ^ 

ArO History,, JPhilosopBy^ and Trends Wft Vocation^ Edu«^lon 
\ A-2 Scope, Function, and Organization \ln Vocational Eauclp^tion 
\ ArS Vocational Legislation 

A-h . Assessing the Job Ifarket and Enipi^ojti^ ^ends ^ 




\ 

Category B; Cooperative Relationship 

B-1 Rationale for Cooperative Relatioii^|)s 
E*2 Advi^sory Councils 

E*3 Cooperative and Wot^k Experience Pr<^6^ains 
^ ^ • 

Caregoiy C: Vocational Students ' 

. C-1 Promoting Vocational Education and ^e^rjiiting Eligible Students 
for Vocational Education 
C-2 .Assessing Students* Personal Charact^ri|,stics 
C-3 ' Guidance and Counseling 
C^h Assisting Students with Spec^la]^ Needs* in Vocational Education Program 
13-5 Assessing the Heeds of the DisadvantSge^ Student 
C-6 Developing Student Leadership Qualities^dn Vocationed Education» 
Programs/ \ ^ 

J C-7 Sifudent Organizations 

Category Dt AdjiAflistration and Supervision ' ^ \^ ^ .t - 

D-1 Fiscal^Management of a Vocational Bducatidp Program 

D-2 WritingVa^ Vocational Education Project/Budget 

D-3 Record Keeping in Vocational Programs \ 

D-l* Conference Leadership J ' ' ' \ 

D-5 Selection, Supervision^, and Evaluation of Personnel 

D-6 School Lav and Its Relationship to Vocationit Education 

D-7 Staff ' Development \ 

D-8 Implementation of -Change \ 
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Category E; Curriculum Design in Vocational Education 

E-1 , Developing a Curriculum Design in Vocational fiducatioir 
E-2 Applying Learnings Theory to Vocational Education^ 
E-3 Instructional Strategies 



Category fi ' Stages and Structure of Cunriculuifi Development 
* . F-1 Theories in Cxi^rioulum Development" 

P-2 Bulldinjg, a Curriculum for Vocational Educatira, *. 
P-3 Applying Curriculum Specifics to Vocational Education 
F^U Safety • ' ^ ^ . 

Category G: Evaluation and Research '\ : " 
G-1 Evaluation Models 

G"2 Evaluation Procedures for Local Ptograms 
G-3 Introduction to Research Procedures in Vocational Education 
' . G-U Research Design in Vocational Education 

G"5 Development of a Research Proposal in Vocational Education- 



Pra/posttest (continued) 

* \, 

5. Itoder what circuiastances woiJ-d ,the authoritariip leadership style 
"be iiiost effective? Under what circunistarjc^s Vjould the deicocratic 
leadership style" prohably "be* effecti^^fe? ' ' 



List approximately ten leadership^ characte]iistics which are often 
cited as heing important factors" in 16'ader*- follower relationships. 



I^efine effective leadership 



relation" tc5 its adaptability to 



various^ situations and various followers. 



8, How do vocational student organizations pro^/ide opportunities for 
the development of leadership potential? 



9. Vhat might be the topics consi'dered in a.h£tlf-day l^dership training 
conference? * . , "* • 



Return- this test to your instructor. 



DEVELePlHG EFFECTIVE . STUDENT I£ADERSHIP 
VOCA^^:bIIAI^• EDUCATION PROGRAMS 



- t . ' AlISWER KEY 



/ 



MODULE pR5/P0S!mi5a; 
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.in^struptOT: Do not reproi^ce this page in students' booklets'* You * , 
\ - must retain it for gr'ading and prescriptive "purposes* 

Answej^s will vary vith individuals. A preferred response 
" f ^ ' inight be similar to the ansver presented. "^^ 



1. A -leader is the Eember vith the tpp status in an organisational 
^L1,^) hierarchy. He/she influeneyes the group in shaping its goals, in 

stri'/ing tc accoirplish the esta'olished goals, and in ^vaiu^ting 
the effectiveness of perforniance of the established jgoals. Tne 
leader also apeaks for the gro^p. The leader is expected to 
perform in a niora exemplary manner than hny other member of the 
group. At the sane tizs, the leader is limited byjother role 
relations and traditions of thtf"*grouD._^ ' j 

2. ^ IJie trait apprpach to the study, of leadershj^p vas cpst ccmmon 
(Ll) * for inany years < It was felt that, some people were fbom leaders 

and. others were bom nonXeaders; that is, some possessed inherent 
■ vqtialities of leadership while others lacked these dualities. 
Only those Vho possessed these traits of leadership should tbe 
trained as leaders. \. 

' ! 

The situational approach to the study of leadership replaced t1ie 
trait approach because research ha^ shown that no pne trait or 
set of^ traits could be found to (Characterise leade^rs and separate 
them from nonle'feders in ail situations. The situational approach 
recognises that various leaders emerge in various situation? and 
that people can increase their leadership capabilities for* 
^ given situations and followers through educatioa, training, and 
development. [ \ * - 

3- The answer will vary* from individual to individual. A possible 

(L1)" answer would be John F. Kepne^Jy as typical of the trait approach 

and Gerald R. Ford ^s typical of the situational approach. 

, T . , ^ 

h, . The authoritarian style is characterised "by a leader who feels 
{L2) that his/her leadership power copies from the position occupied. 

. This leader feels that he/she must tell followj^rs/what to do and* 
how to dptit because followers BXf innately lasy and unreliable. 

The denbcratic leadership style is characterised by a leader 
who feels that his/her ^l^adership power it granted "by the group; 



Pre/posttest 'Ahsver Key (continued) - , ^ * 

this* leader feels that follovers can be se^f-tdiife*Hed if properly 
' motivEited in sharing responsibilities- * \^ ' 

T^ie laissea- faire style provides an-MM|t^ere where there may be 
no leader or followers; group nieiribe:rs OTrTii^atever they wish* 

5* ' The authoritarian ^leadership style Voujtd be most effective under ' 
(L2) Conditions where it is inrperativj? to aacompli-sli a great deal in a 

limited amount of time and where tfce '|ip[^r£dual Eembers of the group 
' ,had been previously subjected to th'is^tyle* 

The democratic leadership style would be most effective Vmder condi- 
tions where the tasks cculd best be accon?)lished,by group cohesiveness 
and where the group would be likely 'to remain together for a great 
, amount 6t time so that it wou^d be pos^i'ole and important to develop 
the potential zt rroup members'. For exacqple, tjcainees in a manage- 
iLent trai.-ir./ zlght perform Veil under a deDOcratic^leader 

' who would share responsibility -rf.th then so tiat they wuld be ready 
to assume greater responsibilities* 

6** ' *rhe answer might -include the following: . 

(L3) ■ " , . • ■ 

Intelligence^ - ,^ - . • . ^ 

Embtioual stability ' A 

Positivje self-concept , " * 

Respect- for others ^ 
■ ■ ' Snpathy 

■ , Peeling of ease aiEong subolrdinates ^ , 

Sociability . - " ^ . 

Ir\tegrlty ^ ^ ' . , :^ 

Enthusiasm " . ' , 

Energy ^ . ^ . * 

Adaptability^ ' ' " 

Others , , , * 

7^ Effective leadership is not. a one-time performance; it is more than 
(lA) successfully accomplishing established goals ■ It is' also ongoing; 

that is, it sets the Stage for shaping -goais/to* accomplishing estab- 
lished^ goais* * 

An effective leader possesses characteristics developed through-' 
edue£tti'on and -training* ' ' ' ^ . 

8* Vocational student organizations give ii^divi'duals positions a^ offi- 
cers and as coannittee chairpersons* ' In carrying out their fuh'ctions 
as elected or selected leaders, they gain the ej^perience, confidence, 
education, and traising td-develop their leadership potential.* 



Pre/posttest^ Answer Key (continued) 



Tba ansver might inclu^ the follovingr 

Organizational techniques 

Delegation of responsihility techniaues ■ ' 

Coordination techni<iues 

Parliamentary procedure ^ 

hibllc speaking 

Human relations 

Time management techniq^ues 

Orientation and training of follove^s 

Orientation tO' the T^^-irposes of the organisation 




MODULES T- COMMON CO?E ■ CUltElICULUM POH VOCATIONAL EDtlCATIOTf 
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Category A: IntroductloD jbo Vooatlonol Education- 

A-1 History, Philosophy, and Trends In Vocational Education 
A-2 Scope, Function, and Organization In Vocational Educatlc 
A-'S Vo4>atlonal Legislation 

i-li^Assessing the Job Jiarket and Enrployment Trends 

sttegory^Bf Cooperative Relationship 

B-1 Rationale for Cooperative Relationships ' ^ 

B-2 . Advisory Councils , . 

B-3 Cooperative and Work Experience Programs 

Caregory C: Vocational Students 

C-,1 Promoting Vocational Education aipa^He^ruitlng Eligible Students . 

for Vocational Education ^ 
C-2 Assessing Students* Personal Characteristics " 
C-3 Guidance and Counseling ^ ■ ^ * 

C-li Assisting Students vlth Special Needs In Vocational Education Program 
C-5 Assessing the Needs of the ©La advantaged Student 
C-6 Developing Student Leadership Qualities In Vocational Education 

Programs . ^ - ^ ' 

C-T Student Organizations 



Category D: Adminls,tr^tlon and Supervision 

D-1 Fiscal. Management of a Vocational Education Program 
D-2 Writing a Vocational 'Edujcatlon Project /Budlget ^ ^ 

I>-3 Record Keeping In Vocational Programs • > 7 

Conference Leadership 

Selection, Supervision^ and Evaluation of Personnel 
D-6 School Lav and I'^s^elationship to Vocational Education 
1)-T Staff Development 

D-8 Implementation 'of Change - ■ ' 

Cfe^tegory Et Curriculum Design in Vocational Education 

E-1 Deve^pping a Curriculum Design in Vocational. Education 

Applying, Learning llieoSry 1?o Vocational Education 
E^3 Instructlonal/Strategies 

Category Ft Stages anA Strttpture of Curriculum Development 
F-1 Theories in Curriculum Development ■ * 

P-2 .Bujldlng a Curriculum for Vocational Education 

' ' .Applying Curriculum Specifics to" Voc^ational Education 

P-li "Safety " " " ' 

Category Gt Evaluation and Besearoh * ,^ ^"'^ 

^ G-1 Evaluation Models '\ ' 

^ Evaluation Procedures for I>>cal Prograjns 

G-3- Introduction to Research Procedures Vocational Education 
G-U Research Ded^lgn^ln Vocational 'Education . . 

. G-5' Developmelit of a Research Proposal in Vocational Education ■ 
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